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Introduction

Early intervention educators play a crucial role in the learning and development of
children with developmental needs. An educator’s belief in their own capabilities - the
concept of self-efficacy - is associated with better children outcomes and teaching
performance (Guo, Dynia, & Lai, 2021; Klassen, & Tze, 2014).

There is currently a lack of research in the sector about the self-efficacy levels of early
intervention educators. Understanding how they perceive their capabilities can highlight
gaps for leaders to help better support and equip educators in delivering effective early
intervention services.

Measurement Data Collection
A self-efficacy survey was created by 39 early intervention educators from
adapting from existing questionnaires five EIPIC centres, responded to a self-
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Key Findings
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3 Working with families is difficult for 4 Educators of all experience level
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Discussion

Our findings showed that there are common challenges faced by early intervention educators regardless
of their level of experience.

Resolving disruptive behaviours among children is an area where every educator needs support in. As
disruptive behaviours arise from a variety of reasons, educators have to understand the underlying
reasons and be equipped with a repertoire of strategies to resolve the behaviour effectively. This entails
having a more holistic understanding of the child, from their likes and dislikes, to their preferred sensory
strategies for calming down. Regular check-ins by leaders may also be useful in identifying ongoing
challenges so that the necessary support can be provided to educators.

Though family-centered practice is a key model in early intervention service, most educators generally
found working with families challenging. To meet this need, THK EIC has developed a training module for
educators on how to coach families more effectively. This includes workshops on building strong rapport
with caregivers, strengthening communication skKills, and other skills that will be integral to educators.

By increasing educators’ self-efficacy, outcomes for children and families can all be enhanced.



